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ABSTRACT
Drawing from data acquired through numerous journals,

texts, and personal experience, this project explores
various forms of assessing English learners within the

language domains of reading, writing, and oral language.

In addition, the notion of standardized testing and

accommodations is reviewed. Part of this will include a
careful look at the CELDT (California English Language
Development Test) and the process of reclassification.
Further, this study deals with research and challenges of
creating authentic assessment for English learners.

Moreover, this project will present four original

examples of authentic evaluative measures. Two rubrics
represent a plausible alternative to gauge students with

English development in both written and oral language.
Subsequently, two mediated structures depict the

imperative nature of assessing English learners, in the
crucial area of reading. Collectively, all four protocols

of authentic assessment serve as an invaluable tool in
monitoring the growth of English learners.
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CHAPTER ONE
INTRODUCTION
Purpose and Overview

Having worked in different capacities with English
Language Learners as a bilingual instructor since 1994, I

have understood the profound importance of providing this

student population with an appropriate learning
environment. In order to explain the purpose for this
setting, it is paramount to describe my exposure with ELLs
at an elementary school. There are three fervent reasons,

which prompted my desire to initiate and embrace this
particular project. First, one of my current job duties
consists of imperative paperwork dealing with all English
learners at our elementary site. Second, another

responsibility rests with being in charge of standardized
testing at our school. Third, my experience with English

learners has spurred a firm yearning to create authentic
assessments.
Over the past ten years, I have proudly performed the

critical duty of an English Learner Facilitator (ELF) at
our elementary site. This particular responsibility has

truly shed meaningful light on the essential components

pertaining to an ELL's quest of attaining proficiency in
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English (Diaz-Rico, 2004). These indispensable elements
consist of reading, oral language, and writing.

Why is reading such a significant area for English

learners? While the response can include many reasons, I
will just concentrate on three in regards to the

assessment of reading. First, an ELL should be evaluated
on the skill of fluency or prosody. In this specific
reading ability, English learners should be given the

opportunity to read with prosody, which includes reading

with an appropriate tone, speed, and rhythm. Second, an
ELL should be assessed in terms of how well he or she

understands a given reading passage or story. Within the
task of showing adequate comprehension, the English
learner must be afforded different measures to demonstrate

competency in this area (Olson, 2007). Third, an English
learner should be allowed and encouraged to go beyond the
prosody and comprehension of reading. The ELL would

absolutely benefit by finding the task of reading as a
meaningful task. In other words, the English learner
should also be assessed in a manner where he or she can

make connections to their own lives and view reading as a
worthwhile venture (Freire & Macedo, 1987).
Why is it fundamental to assess an English learner

within the component of oral language? ELLs should be
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afforded the opportunity to expand and eventually attain
proficiency with the oral language skills. One way the

students can enhance these skills is to have ample
occasions to orally express their thoughts on a regular
basis (O'Malley & Pierce, 1996). In other words, English

learners can partake in a variety of assignments,
including whole class oral discussions, partner

activities, and small group projects. All of these lessons
can also serve to increase the ELL's participation with
oral language. Once the English learners become fully

engaged with speaking and listening activities, it is more

manageable to gauge their proficiency level with the oral

language skills.

Why is the assessment of writing an integral aspect
of evaluating an English learner? It is extremely vital
for an ELL to grow and become an excellent writer (Schulz,

2009). This can be accomplished in a few ways. First, the
English learner must express clear and concise thoughts,

whether the writing is short or long. For example, the

student can write unambiguously in only one or two
sentences. Also, the student can express clear ideas

throughout a multi-paragraph essay. Second, it is
necessary for the English learner to write in a meaningful

manner. For instance, the English learner must focus on a

3

specific topic when writing, instead of writing about

several ideas. Third, while clarity and having significant
written work is definitely essential, the English learner
should also have the prospect to elaborate and eventually
develop a voice during writing (Freire & Macedo, 1987).
One method an English learner can cultivate his/her voice

is by being exposed to authentic assessments, which can
extend beyond the typical standardized format of

evaluating students.
The fundamental duty of a test site coordinator is
one I have definitely conducted with a passion ever since
assuming my current position as a bilingual resource

teacher. Being in charge of standardized testing at our

site has given me the zealous chance to increase the
awareness of how the notion of high stakes exams relates
to English learners. The two major standardized tests I

currently administer and supervise are the California
Standardized Test (CST) and CELDT.
This particular exam (CELDT) is an annual test taken
by English learners to assess their abilities in oral

language, writing, and reading. Once this exam is
completed, the teachers can use the students' results to

help with advancing their proficiency levels. In terms of
the CST, English learners can also profit from the
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outcomes of this annual exam. Part of this benefit

includes the criteria of reclassification, which will be
addressed in more detail during the subsequent chapter of

this project.
While standardized testing can serve to provide some
evaluative data regarding English learners, there is a
crucial need to allow ELLs access to authentic
assessments. Students should be allowed to partake in a

variety of reading, oral language, and writing authentic
assessments (Gottlieb & Nguyen, 2007). In reading, a

student can be administered evaluative measures, which
extend beyond the usual multiple-choice test format. While

in oral language, English learners can flourish with
authentic assessments, which can promote active engagement

and the notion of making connections. Further, writing is

an area where English learners can prosper with the

opportunity to participate in authentic assessments.
Goals

A central goal of this project is to actually develop
practical and meaningful authentic assessment measures.
The desire to create authentic evaluative measures also

stems from my current and prior experience with English

learners. In addition, another objective of this project
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is to enhance my awareness in relation to English learners
and assessment.
The subsequent paragraphs explain what each chapter

comprises in this project. Before devising actual

evaluative resources for English learners, this project
required a careful investigation of the research. Upon

completing this cautious inquiry, the authentic
assessments were crafted in a more precise and resourceful

manner. Each chapter was written with the utmost respect
towards English learners and their admirable quest to
develop proficiency in English. Further, this project

might one day prove as an invaluable resource for
educators of English learners, especially at an elementary

site.
Chapter two will focus on several key components

related to English learners. One aspect will concentrate
on the writing, oral language, and reading assessments.

This section will describe the past and current

literature, depicting the magnitude of assessment for
English learners. Another segment will deal with testing
and accommodations, including their effect on English

learners. Also, the CELDT will be discussed in relation to
English learners. Yet, another element, will involve the
research of authentic assessments with English learners.
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This form of evaluation will also be addressed by

describing some of its challenges.

Chapter three will provide an explanation on the

authentic assessment created for this project.
Furthermore, two rubrics will be discussed in detail. One
deals with the assessment related to oral language
activities. The other rubric involves an evaluation of

writing assignments. Further, two mediated structures will
be explained. Both are related to gauging the English

learner during a reading lesson. While one of these
mediated structures deals with fact or opinion, the other
will involve assessment of the plot within a story.

Chapter four will provide the conclusions and
implications related to this project. Here, key points
about the literature and the evaluative measures created

will be reviewed. Further, suggestions for subsequent
research for authentic assessment with English learners

will be offered.
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CHAPTER TWO

LITERATURE REVIEW
Introduction

When considering a specific topic for this project, I
carefully thought about a particular population, which is

increasing in many elementary schools. This group of

students deals with English learners. How are English
Language Learners (ELLs) assessed in school? What types of
evaluative measures are used with these students? How does

standardized testing and accommodations currently affect
English learners? How can the implementation of authentic
assessment serve as an excellent tool to show an ELL's
development of the English language? These questions will

be addressed throughout this literature review.
Drawing from data acquired using several sources
including journals and texts, this project explored

assessment concerning English learners. Understanding the
notion (English proficiency definitely being a target for

an ELL), research was reviewed depicting three domains of

evaluation, which are writing, oral language, and reading.
Further, a section was dedicated to looking at
standardized testing and accommodations regarding English
learners. I also examined the California English Language

8

Development Test (CELDT) and its implications for an ELL.

Subsequently, this study focused on the idea of authentic

assessment, where both research and challenges are
presented.

Writing Assessment

.While research concerning English Language Learner
(ELL) assessment can be traced to the early to mid 1960s,
this project concentrated more on bilingual education

within the last three decades. How are English learners

seen today within the context of writing? Contrary to what
many educators might believe, ELLs are actually capable of

producing written work displaying adequate quality

(Samway, 2006). It is important for ELLs to be provided

with an opportunity to grow and eventually become
excellent writers. Thus, English learners can develop a

strong sense of literacy, which includes the crucial
component of writing (Faltis, 2006).
How does recent research support the idea of

promoting writing for ELLs? In a two-year study conducted

in Mexico City, for instance, Emilia Ferreiro dealt with
the notion of how writing works, particularly with young

children (Samway, 2006). Ferrerio came up with several

significant conclusions. First, she posited an eye opening
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idea, which stated young students in Mexico City use some

form of internal process to understand how written
language works (Samway, 2006). Second, she mentions
children partake in an active mental undertaking. Third,
she brought up the notion of writing being a process,

which requires a period of development over time (Samway,
2006). This process does not occur overnight. Hence,

teachers need to allow ELLs time to develop, and they
should demonstrate more patience with these students in

regards to writing.
How can English learners view the notion of producing

written material in both their native and second language?
ELLs can definitely use writing in two languages as a

positive instructional manner instead of a negative one

(Schulz, 2009). In a study conducted in 1985, for example,

Edelsky and Tilbert concluded that a student's state of
being bilingual actually improved the child's ability to
produce meaning in writing (Samway, 2006). This sense of

bilingualism is also championed for students as early as
kindergarten (Flores & Hernandez, 1988).
Research also supports the notion, "Providing

students with opportunities to write not only improves
their writing but also promotes second language
acquisition" (Peregoy, Boyle, & Cadiero-Kaplan, 2008,
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p. 231). A key point to emphasize is writing entails a

process, which students can improve and master over time.
How long ago did the process of writing become apparent in

classrooms?
Process writing can be traced to the early 1980s

(Peregoy et al., 2008). In other words, writing as process
has only been around for about three decades. It basically

involves several components, including prewriting, draft,

revising, editing, and publishing (Peregoy et al., 2008).
This form of process writing has been viewed as an

effective manner to assist English learners. ELLs have

flourished when having the opportunity to partake on every
step of the process (Peregoy et al., 2008). This can

definitely augment an ELL's ability to write and

communicate effectively in the English Language. What
other aspects have an influence on how an English learner

develops in writing?
Research also emphasizes the importance of

encouraging ELLs to employ drawing or sketching as an
available tool in writing (Samway, 2006). English learners

can express meaningful messages even without using

extensive written language. This can be accomplished by

illustrating pictures related to a word or text, which can
provide some significance. By providing the necessary
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support, a teacher can facilitate an ELL's movement from

illustrating to creating written work in a second language
(Samway, 2006).

Portfolio assessment has been found useful for

evaluating an ELLs writing since the early 1980s (Peregoy
et al., 2008). It provides the teacher an on-going tool
that can track an English learner's improvement over time

(the school year). A portfolio assessment can serve as a

purposeful folder, which reflects a collection of an ELL's
progress during the development of English proficiency in

writing (Faltis, 2006). This can also include some form of
writing conference (Schulz, 2009). Thus, by meeting with

an ELL on an individual basis, the teacher can help the

student augment his/her written work.
Oral Language Assessment
An English learner's oral proficiency can be measured
in a variety of ways. One such form of evaluating oral

language deals with a checklist (Gottlieb & Nguyen, 2007).

This form of assessment clearly outlines specific
performance behaviors, which an ELL must accomplish. In a
kindergarten checklist, for instance, part of the oral

language expectations includes, "Responds to a greeting or

introduction with one word or phrase" (Gottlieb & Nguyen,
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2007, p. 202) . By following a set of specific indicators,
the teacher can better assess an English learner's ability

to communicate using oral language skills.

Oral language is an integral aspect of English

learners and the success towards attaining proficiency in
a second language (O' Malley & Pierce, 1996). While
reading and writing are definitely essential to achieve

favorable outcomes as English learner, oral language

skills also have their own paramount great importance.
"For ELLs in U.S. schools, developing proficiency in oral

English is essential for academic and future professional
and personal success" (Genesee, Lindholm-Leary, Saunders,

& Christian, 2006, p. 14). Central to the component of
oral communication, "Involves the negotiation of meaning

between two or more persons" (O'Malley & Pierce, 1996,
p. 58) .
This meaningful interacting incorporates an active

engagement from those participants. It is crucial for
English learners to become completely immersed with the
oral activities. Instead of sitting passively during an
oral lesson English learners should be afforded the

opportunity to play a prominent role (Faltis, 2006). By
actively partaking in oral language, ELLs can enhance

their purpose of community within a given message in
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English (O'Malley & Pierce, 1996). Due to this meaningful

interaction an ELL participates in, the overall classroom
environment and discussion will become more fruitful.

When dealing with oral language and English learners,
it is imperative to briefly examine how discourse occurs

in a classroom. Classroom discourse is truly a unique form
of communication (Diaz-Rico, 2004). An ELL must adjust to

this change of environment (compared to home life) in
order to continue with their development of oral language

proficiency. By completing this adjustment in an effective

manner, the English learner can develop and express a

voice during the classroom discourse (Faltis, 2006). This

definitely signifies an ELL must be exposed to academic

language or terminology.
While creating a learning environment fostering oral
language as an academic measure is not easy, it is

definitely pivotal for teachers to provide worthwhile
interactions in a classroom (Bauer & Manyak, 2008). In
this particular setting, English learners should be

encouraged to communicate freely with the instructor,
where formal language is obviously being used. When the

idea of ELL expressing a voice is promoted, the classroom

reflects democratic society (Freire & Macedo, 1987).
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A paramount element of classroom discourse entails
the use of signals and clues, which denote how oral

language occurs in this specific setting (Diaz-Rico,
2004). The ELL needs to follow the directions and patterns
set forth by the teacher. Further, it behooves an English

learner to learn how to function properly in the oral
language setting. As Diaz-Rico says in a profound

statement, "Markers signal the circulation of power"
(2004. p. 293). A fundamental idea to note is that ELLs

should be afforded ample discourse throughout the oral
language lessons. This can definitely strengthen their
oral language skills, which might also lead to an English

learner accomplishing a higher level of academic
achievement in all subjects. "Learning to perform complex

tasks in math and science relies heavily on academic

language skills" (Kieffer, Rivera, & Francis, 2008,
p. 118). With this emphasis on formal language skills, it

is truly vital for teachers to keep this in mind when

working with English learners.
In addition to the importance of acquiring the skills

essential to thrive in a classroom discourse situation,

English learners need to develop academic language
(O'Malley & Pierce, 1996). Why would this type of formal

language be so imperative for an English learner? While
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demonstrating the ability to communicate effectively by
utilizing academic language, an ELL can possess the tools
to succeed in reading and other content areas (O'Malley &

Pierce, 1996). In addition, academic language provides an

English learner the excellent opportunity to communicate

effectively in oral situations, whether the task is basic
or arduous. Hence, one can appreciate the value of this

statement pertaining to an ELL and the oral expression,
"Academic language proficiency, then, is the ability to

make complex meaning explicit in either oral or written
modes" (O'Malley & Pierce, 1996, p. 60). Thus, by making
sense of even challenging oral material, an ELL can expand

his/her manner to become a proficient second language

student.

Academic language is truly an integral component of
the oral language component for an English learner. In
there a specific terminology one can use to describe

academic language? "Cognitive Academic Language

Proficiency (CALP) refers to formal language skills,

including listening, speaking, reading, and writing, used
for academic learning" (Peregoy et al., 2008, p. 63). It

is imperative for an English learner to be exposed to an

environment, which promotes the development of CALP

through well-structured oral activities (Diaz-Rico, 2004).
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This involves the implementation of incorporating higher

level and challenging skills into oral language lessons,
such as persuading and inferring (Peregoy et al., 2008).

Further, an English learner can increase CALP by partaking
in significant and thought provoking oral activities,

which deal with critical thinking and conceptualization

(Diaz-Rico, 2004) .
Reading Assessment
Teaching English learners to read in a second

language is truly an arduous undertaking (Echevarria,
I

Vogt, & Short, 2004). It is not an easy task for an ELL to

achieve success with literacy development in English.

Learning to read in a new language can definitely pose an
extreme difficulty for an ELL. However, there are ways
instructors can provide a positive environment conducive
for English learners to excel. "Research suggests that

English learners need systematic, high-quality literacy

instruction" (Echevarria et al., 2004, p. 164). In other
words, English learners should be involved with meaningful
academic activities, which provide structure and high

expectations. This can include the incorporation of a wide
variety of vocabulary to assist the eventual achievement

of reading in a new or second language (Fitzgerald, 2000).
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Hence, a well-structured literacy program and high
expectations can empower the English learner to cope and

succeed with a demanding task of acquiring a new language.

Another reason reading can pose a struggle for an ELL

deals with the idea of background knowledge (Peregoy et

al., 2008). When an English learner lacks sufficient
background knowledge, the area of reading comprehension
can be greatly affected. A fundamental component of the

awesome instruction provided to an ELL deals with building
background knowledge or schemata (Echevarria et al.,

2004). By building background knowledge, an ELL can become
better equipped to make a connection to reading a given
text passage or story. This statement clearly conveys the

importance of schema by saying it "Provides a basis for

understanding, learning, and remembering facts and ideas
found in stories and texts" (Echevarria et al., 2004,

p. 45). How else can background knowledge assist an
English learner with reading in English?

In addition, it can enhance his/her understanding of
the reading material in a second language. "This

background knowledge facilitates comprehension of written

stories by helping you predict where the story is leading"
(Peregoy et al., 2008, p. 286). Moreover, by building on
prior awareness, the ELL can also amplify the
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comprehension of reading a passage or story (Flores,
2009). Thus, with background knowledge at his/her
disposal, an English learner, can improve in reading by
being able to figure out how a story or text is heading or

what is happening next.

In order for background knowledge to be purposeful
for an English learner, the teacher must utilize explicit

and clear connections between the new material with prior

activities or lessons (Echevarria et al., 2004). It is
crucial for these connections to be clear and even made

visual for the ELL. For instance, teachers can provide
visual prompts, which can be related to actual words or
text being read, to demonstrate the relationship between

new learning with previous lesson (Diaz-Rico, 2004) .
Hence, by providing this explicit connection to the
English learner, the instructor has augmented the

likelihood he/she will find reading as an engaging and
beneficial experience.

While background knowledge can serve as a preeminent
indicator of attaining success in reading comprehension,

it is imperative to look at two additional issues that can
also serve to boost and heighten an English learner's

literacy development. One deals with the notion that

adequate comprehension strategies can transfer across
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languages (Jimenez, 1996). In other words, an ELL, who
already possesses splendid comprehension skills in his/her

native language, can employ these same strategies when
reading a text in a second language. This conviction gives

credence to the idea that English learner's primary
language can be viewed as a valuable resource for teachers
to use (Olson, 2007). By having the opportunity to
strengthen their native language, English learners can
employ a well-developed comprehension to better understand
the reading assignments of a second language.
Cognates in Second Language Reading

The second issue of improving an ELL's literacy

development involves the use of cognates (Jimenez, Garcia,

& Pearson, 1996). When a native Spanish speaker is
learning English, for instance, he/she can turn to

cognates as a viable tool in the pursuit of becoming a

better reader during the second language (L2) acquisition.
This statement provides more clarity, "Cognates are words

that are related across languages because of common ties
to an ancestral language" (Jimenez et al., 1996, p. 99).

While an English learner can utilize cognates to augment
the second language acquisition, he or she can also

reinforce the importance of being bilingual.
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How can an instructor apply cognates in the actual

classroom? "One way that teachers can make clear the role
of cognates as a tool is to extend the idea of a word

wall" (Bauer & Manyak, 2008, p. 177). By having a word
wall at their disposal, English learners can refer to

cognates being used in the classroom. Further, this form
of assistance and access to cognates can obviously
facilitate the acquisition of the second language for an
ELL (Bauer & Manyak, 2008). As an educator of English

learners, one should definitely promote the firm assertion
of facilitating the development of English as a second

language.
Literacy opportunities, especially if they occur in

both languages, can serve to accelerate the English

learner's acquisition of a second language. In an article
dealing with bilingualism, Fitzgerald (2000) posits the
notion of having English learners complete literacy
assignments in both languages. This is also championed by
the idea of having comprehension occur in two languages,

which can actually improve the reading understanding in
both (Jimenez et al., 1996). With this research, bilingual
education is presented in a rather positive manner. This

form of learning two languages concurrently can enrich,and
exalt an ELL when learning to read in English or the
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second language (Diaz-Rico, 2004). In other words, being

bilingual can be seen an asset for both the English

learner and the instructor.
As previously mentioned, vocabulary is also pertinent
to an English learner's literacy development. Vocabulary

awareness and knowledge can occur in conjunction with the

building of background knowledge (Peregoy et al., 2008).
To put in a different manner, students can learn new words

within the context of background knowledge, which
transpires prior to the actual reading. By creating a more

extensive vocabulary, an English learner can accumulate
effective tools to improve with reading (Diaz-Rico, 2004).
This includes the exposure to a variety of terms or words

in distinct contexts. For example, an ELL can learn about

prefixes and suffixes in a grammar lesson, while also
attaining knowledge of synonyms, which can happen after a

science or social studies reading (Diaz-Rico, 2004).
Hence, the content area of an academic subject can really

flourish with an English learner's broadening,of his/her
vocabulary skills.

Response to Literature
Another important element of reading for an English

learners deals with response to literature. By
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implementing this strategy with English learners, the
teacher is creating a positive environment fostering a

strong literacy development (Peregoy et al., 2008). An ELL
can feel the support and encouragement necessary to

partake in literature response activities. This idea is

coherently expressed in this statement, "Literature
responses groups can develop a community of readers and
help students understand the richness of literature"

(Diaz-Rico, 2004, p. 164). With the guidance of a teacher,
the English learner can obtain a deeper understanding of a

particular story or reading. In addition to this more
profound level of reading comprehension, an ELL can
develop the instruments necessary to become engaged in1

meaningful social interaction, which can transpire after
the literature response (Peregoy et al., 2008) . Now, it is

a great idea to segue and briefly discuss another aspect
of literacy for English learners.
Testing and Accommodations

How does research represent English learners with

regards to standardized testing and accommodations? It is
imperative for ELLs to be evaluated in a manner ensuring

results, which are valid (Solano-Flores & Trumbull, 20'03) .
To be rather compelling, accommodations must address the
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unique needs of the students for whom they are provided
without invalidating the test construct (Rivera & Collum,

2006). It is paramount to realize that accommodations
treat the ELL as a single individual (Solano-Flores &

Trumbull, 2003). In a manner of rephrasing, not one size

fits all.
Further, the validity of the standardized exam is
extremely crucial. This particular idea is clearly
expressed in this statement, "When assigning
accommodations consider each student's unique background

and needs" (Willner, Rivera, & Acosta, 2009, p. 67). In
other words, the accommodations for English learners

should be reliable and supported by scientifically based
research (Abedi, Hofstetter, & Lord, 2004).

Overall, however, additional research should be
conducted to examine the efforts of English and native

language glossaries (Rivera & Collum, 2006). This

excellent point is apparent throughout several inquiries
dealing with English learners so far. Glossaries or
dictionaries are not always used in standardized

assessment at elementary sites. "While there has been an

increase on the inclusion of ELLs in high stakes tests,
research on assessment that is pertinent to this

population is scarce" (Genesee et al., '2006, p. 196). If
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additional inquiry is needed in this topic, maybe one
should question the effectiveness of this specific

accommodation.
Subsequently, these types of resources might need to
be utilized on a more regular basis (Devoe, 2007). One way
these supportive devices can be meaningful is permitting

ELLs time to become familiarized and actually use them

throughout the school year. For example, "Accommodations
such as dictionaries need to be introduced well before the

test" (Willner et al., 2009, p. 698).
In a recent study, something intriguing was

discovered relating to ELLs and testing accommodations.
This inquiry basically noted that, when a glossary is used

in conjunction with extra time, these accommodations can

be viewed as a somewhat positive strategy for English
learners (Abedi et al., 2004). In addition, the same

investigation also pointed out something noteworthy
regarding the use of dictionary. If students are

accustomed to incorporate a dictionary during a given
standardized assessment, this can actually enhance their
performance (Abedi et al., 2004).

Expecting the same yearly gains for all students also

isn't realistic because, similar to all students, English

learners learn at different rates (Devoe, 2007). It is
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unfair to hold an ELL to the same standards as an English

only student. This notion, not all English learners learn
at the same rate, gives credence to the idea of providing

the necessary support for them to excel in theses types of

standardized exams. "The need for continued support is
highlighted when performance on such assessments is

associated with high stakes decisions" (Aguirre-Munoz &
Boscadir, 2008, p. 201).
Learning a second language for an English learner is

definitely a process, which cannot be accurately evaluated
by annual growth on high stakes standardized testing

(Devoe, 2007). Why is the learning of a second language
such a crucial undertaking for English learners with

respects to testing accommodations? "To be effective, the
accommodation should improve the performance of English

learners by helping them to overcome the language barrier"

(Abedi et al., 2004, p. 15).
Questioning Accommodations
Extra time is a frequent accommodation afforded for

English learners in standardized testing (Kieffer et al.,

2009). While extended time can be given to ELLs in a

certain exam, it is not clear how successful this
accommodation can actually prove (Spinelli, 2008) . The
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research appears to highlight extra time as being an

accommodation, which requires more development for it to

be considered as an effective way in providing some type
of aid to English learners.

Stated in a different way, when taking a standardized

assessment, "ELs may need more time to process
information" (Aguirre-Munoz & Boscardi, 2008, p. 203).
While extra time can be viewed as a positive accommodation
for English learners, additional research is still needed

in order for it to be regarded as a valid testing strategy

(Abedi et al., 2004).
But despite accommodations such as extra time, using

a bilingual dictionary, and having directions translated
into Spanish, large number of English learners fail the

achievement tests (Devoe, 2007). If an ELL does not have
the indispensable English skills, having additional time

nor using dictionary would be rather beneficial.
"Translation of test instructions, rather than test items,
has also been used as a form of accommodation, but without

conclusive results" (Abedi et al., 2004, p. 10).
How is translating the directions actually helping a
student to read a given passage? By translating the

directions of an assessment, it might provide some English

learners with the opportunity to (at least) understand
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parts of that test (Abedi et al., 2004). Regardless of
one's opinion concerning the act of translating during a

standardized test, it is pivotal to acknowledge that
English proficiency serves as a prominent measure for an
ELL to demonstrate some level of success (Devoe, 2007).

Besides the previously mentioned testing
accommodations provided to English learners, why is it so

incredibly paramount for ELLs to provide some strategies
during the testing? Part of this response rests with the
idea that standardized assessments can be linked to

culture (Abedi et al., 2004). English learners typically
can have a difficult time relating to the culture of the

actual evaluative measures they are given (Abedi et al.,

2004) .
This notion is greatly expressed with the statement,

"Culture-free tests cannot be constructed because tests
are inevitably cultural devices" (Solano-Flores &

Trumbull, 2003, p. 9). This signifies English learners are
expected to take and perform at a high level in

assessments, which contain language and content pertaining
to a different culture (Solano-Flore & Trumbull, 2003).

How can the language of a certain test affect the
performance of English learners?
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English learners are students emanating from a

variety of ethnic and cultural backgrounds, which are not

always representative in most standardized assessments.
"When testing involved linguistically diverse populations,

wording issues become even more serious" (Solano-Flores &

Trumbull, 2003, p. 5). This issue with wording in

assessment for English learners clearly highlights the
essential need to provide accommodations (Abedi et al.,

2004). These accommodations should try to maintain the
validity of the test. "Efforts must be made to modify
assessment tools to make them more relevant to ELL
students while not altering the construct being measure"

(Abedi et al., 2004, p. 4).
California English Language Development Test
How can an English Learners be assessed in a

comprehensive manner in relation to the second language

acquisition? One way is to look at the goal or target of
an ELL, which is to attain proficiency in English.
Proficiency denotes the ability in which a pupil or
English learner can demonstrate competence in language

areas, such as speaking, listening, reading, and writing
(Carr & Langunoff, 2006). In addition, the California
English Language Development Test (CELDT) currently exists

29

as a standardized assessment used to measure an ELL's
proficiency in these four language domains (Llosa, 2007).
Is the CELDT usually viewed as being integral to an
English learners acquisition of English as a second
language? Some educators contend certain high stakes

exams, such as the CELDT, should no longer be
administered. One should refrain from making such a hasty

judgment. Since it was first given in 2001, English
learners display a sustained level of adequate scores on
the CELDT (Zehr, 2004). It is essential to highlight this

form of assessment as a positive measure, which proves

beneficial to both students and teachers. For instance,
the CELDT has the potential to serve as a valuable tool in

assisting instructors in the planning and revision of
lessons (Carr & Langunoff, 2006) . When teachers create and

make adjustments to prepared activities, their pupils are
exposed to an education, which truly fosters a higher
level of rigor.
How can the CELDT affect the English Language

Development (ELD) of a school? An excellent response can

be connected to this strong statement, "The CELDT can be a

useful tool for curriculum planning and instruction"
(Olsen & Romero, 2006, p. 52). As a way to enhance the
effectiveness of a school's ELD, this standardized exam is
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a key component to provide insightful strategies to

support English learners (Olsen & Romero, 2006). Hence, an
ELD program of a given school can be augmented by the

CELDT.
In addition, all students definitely deserve the
opportunity to receive an appropriate education, which

also includes English learners. While some educators might
actually question the notion of quality education for all

pupils, there is legislation supporting it. In the 1974

Supreme Court case, Lau v Nichols, school districts were
required to take steps necessary to ensure access to a
standard curriculum for English learners (Jepsen & DeAlth,

.
2005)

How can a teacher actually accomplish the goals set

forth within this policy?

In order to make sure English learners are exposed to
an exceptional education, a splendid tool was recently

formulated. Essentially, a map of standards was created,
for teachers to correlate ELD with English Language Arts

(ELA) standards (Carr & Langunoff, 2006). This excellent
resource affords instructors with a tremendous opportunity

to provide English learners with an optimal level of
academic expectations.

Further, a recent study conducted on English learners

declared the following, "Evidence gathered via the ELD
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classroom assessment tends to be consistent with that
provided by the CELDT, the standardized measure" (Llosa,

2007, p. 511). In other words, the CELDT demonstrates it
is aligned with evaluative measures being used in the

actual classroom. This type of assessment can definitely
behoove English learners in their quest to become fluent

in English (Llosa, 2007).
Reclassification
Recently, there appears to be a strong priority for

districts to increase the number of students participating

in the reclassification process (Zehr, 2004). One should
clarify this term. Reclassification is a procedure
indicating an English learner has met the necessary

criteria to be considered fluent (Carr & Lagunoff, 2006).

Part of these requirements involves the student achieving
adequate scores on the CELDT.
While other means can also help, one way to

accomplish this target is by providing high expectations,
which can lead to an ELL attaining Fluent English

Proficient (FEP) status (Olsen & Romero, 2006). When
students are given higher goals to aspire or accomplish,

they may work diligently to meet those expectations.
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Hence, English learners should be provided with an
elevated academic target to pursue.

Before making significant gains on achievement tests,
English learners must display proficiency in English

(Jepsen & DeAlth, 2005). It is crucial for pupils to

obtain the score of early advanced or advanced in all

areas of the CELDT. In this specific exam of the CELDT, an
ELL can receive an outcome within the range of these

language levels, beginning, early intermediate,
intermediate, early advanced, and advanced (Carr &

Langunoff, 2006). Further, by displaying competency on the
CELDT, English learners exhibit a strong level of

proficiency, which can assist them to perform or above

grade level standards in the classroom.

Reclassification is currently a powerful instrument
to show students demonstrate the capacity to attain
achievement in all academic areas (Olsen & Romero, 200£>) .

It is essential for teachers to support an ELL's desire to
become a fluent English student. A goal is to definitely

increase the chances of English learners to obtain success
in schools (Echevarria et al., 2004). Reclassification can
provide a clear and viable avenue for them to actually

accomplish this.
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Authentic Assessment Research

While a current theme in many schools centers on

standardized testing, what other form of evaluation can
teachers concentrate on with English learners? One can

focus on moving'away from solely looking at high stakes
exams. Further, this sentence can provide great insight
into this topic, "Informal assessment involves

on-the-spot, ongoing opportunities for determining the
extent to which students are learning content" (Echevarria

et al., 2004, p. 148). This is different than the
standardized tests, where students can receive more
immediate feedback and prove rather beneficial to English

Learners (e.g. student-teacher conference). In addition,

these informal evaluative measures engage English learners

in realistic uses of reading activities, which can help
with concepts covered in a specific content area
(Spinelli, 2008). For instance, an ELL can partake in a

meaningful science project, which is graded informally.
The English learner can utilize this to support the

learning of some science terms.

It is essential for teachers to know whether their

English learners can read in their primary language, and
they should ascertain whether difficulty in content
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subject could be due to a reading problem or a lack of
English proficiency (Echevarria et al., 2004).

Teachers should not accept the assumption declaring
an- ELL might possibly require some form of specialized
education. They should figure out it if the ELL displays

proficiency in the native language and basically research
the student's history before promoting such a strong

assumption. In addition, schools districts and states
should be cautions about making judgments, regarding
English learners and their background (Rivera & Collum,

.
2006)

Effective Teachers of English Language Learners
The most effective teachers of English Learners

understand the vast differences amongst each pupil's
academic performance, and they focus on what each

individual student is capable of producing and achieving,
instead of what each individual cannot do (Schulz, 2009).

A teacher of English learners should put more emphasis on
students' potential. It is rather apparent for a teacher

to see the deficiencies of an ELL. This is also clear for
the student as well. In other words, the ELL is aware of

what he or she lacks in English. It is imperative for both
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the teacher and student to focus on the potential of an
ELL (Faltis, 2006).
Effective teachers are able to differentiate writing

instruction to meet the needs of all students at different

points in the educational continuum (Shulz, 2009). The key
here is definitely differentiation. All English learners

don't learn at the same pace. Writing takes a longer time
for some to master than others. Further, an ELL can

benefit from the significant idea that writing is a

process, which can take its time to develop (Faltis,
2006).
How are culture and language both integral to an

English learners pursuit of acquiring a second language?

"Fundamental to this mediated instruction is language"

(Olson, 2007, p. 123). This statement refers to social

interaction, where an ELL should be exposed to engaging
activities on a regular basis. Culture is also extremely
important to English learners. Regardless of the English
learner's origin, culture is integral part of language

(Freire & Macedo, 1987) . In other words, students can use
their culture as a valuable resource when learning English

as a second language. "Language is the mediating force of

knowledge; but it is also knowledge itself" (Freire &
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Macedo, 1987, p. 53). Hence, language and culture are
pivotal to the ELL's success with English.

How can an English learner's primary language
influence the learning on the second language? Overall,
these teacher-centered classrooms left little room for the

students to collaborate, provide or receive meaningful
assistance or contribute to lessons in authentic ways to

help develop their primary language knowledge and skills

in classroom practice (Olson, 2007). English learners
should have the opportunity to participate in fruitful,

activities, which yields feedback provided to them by the
instructor. Based on a recent inquiry, an English

learner's first language exhibited a strong positive
inference on the second language (Genesse et, al, 2006).

Students need meaningful ways to value and develop their
primary language (Escamilla, 1999). Further, they require

assistance, which students view as purposeful. Thus, a
student's first tongue can serve a positive influence on
the acquisition of the second language.
Performance Based Measures
Teachers can concentrate on using, "performance-based

measures of ELLs on authentic tasks" to demonstrate if
English learners are proficient in a certain academic area
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(DelliCarpini, 2009, p. 118). In other words, an English

learner can have the opportunity to engage in meaningful
assessment lessons, which can provide valuable input for

his/her teacher. By implementing these authentic
evaluative activities-, English learners can demonstrate

what they are capable of doing in an academic setting.

(Delli Carpini, 2009). A portfolio, for instance, can
provide valuable information to an instructor about the
strengths of an English learner (Spinelli, 2008). Hence,
authentic assessments depict a more precise account of1 an

English learner's academic abilities (Genesee et al., 1
2006).
How else can a teacher furnish an English learner1 the

opportunity to partake in authentic assessment? One such
method involves a total physical response (TPR) where

students respond to commands requiring some movement of
the body (Samway & Taylor, 2007). This can obviously

assist with the evaluation an ELL form of understanding a
concept or idea in a classroom. Also, the English learner

can use TPR to make some type of mental connection (Samway

& Taylor, 2007). It could also include bringing realia,

providing visuals, and demonstrations conducted by the
teacher (Bauer & Manyak, 2008).
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How can a portfolio prove beneficial for both the

teacher and English learner? One way to accomplish this
task is by connecting assessment with instruction, where

"Student performance is evaluated in relation to
instructional goals, objectives, and classroom activities"
(O'Malley & Pierce, 1996, p. 35). The targets can be set

in a both short and long-term basis. In regards to the

objectives, they can be part of the daily lessons.
Classroom activities should afford students the
opportunity to demonstrate what they are capable of doing
(O'Malley & Pierce, 1996). Portfolios have been viewed as
extremely useful during the literacy activities of English

learners in reading and writing (Spinelli, 2008).
In addition to portfolios, charts and mediated

structures, such as KWLH, Venn diagrams, and timelines
help English learners in their pursuit of becoming fluent
(Samway & Taylor, 2007). Mediated structures allow the ELL

a way to decipher given information in a more

comprehensible and appealing manner (Cadiero-Kaplan,

2004). This notion is clearly communicated with this
statement, "Learning of content knowledge and skills is

largely mediated by language" (Kieffer et al., 2009,
p. 88) .
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Authentic Assessment Challenges
Purpose

While authentic assessment could appear as a truly
viable form of evaluating English learners, several issues

could definitely arise, which includes the purpose,

fairness, and grading (O'Malley & Pierce, 1996). In
addition, authentic assessment should have a purpose or

meaningful context for the English learner (Echevarria et
al., 2004). Fundamental to the purpose of any authentic

evaluate measure deals with the identification of English
learners. This is why teachers need to go beyond just

considering standardized tests to identify and eventually

place an ELL in the appropriate language level or
proficiency (Dellicarpini, 2009).
Further, while the purpose of authentic assessment

should be consequential, it must also display a sense of

balanced literacy (Escamilla, 1999) . English learners ,
should be evaluated with a variety of measures, which
reflect their ongoing development. By providing several

meaningful forms of assessment, the instructor has paved
the way for an ELL to attain academic achievement in a

balanced literacy program (Cadiero-Kaplan, 2004).
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Fairness
Another challenge with authentic assessment for
English learners constitutes the notion of fairness. For

example, some educators vehemently oppose the idea of
lumping or categorizing all ELLs into subgroup, based

mostly on standardized testing (Devoe, 2007). In other
words, teachers should concentrate on viewing the English

learner as an individual student and not necessarily part

of a subgroup.
How else does the issue of fairness apply to the
authentic assessment of an English learner? One reason is

clearly stated with this, "Expecting the same yearly gains
for all students isn't realistic because, like all

students, ELLs learn at different rates" (Devoe, 2007,
p. 38). This statement gives credence to the idea that
acquiring a second language is definitely a process, which

occurs over an unspecified number of years.
The challenge of teachers being fair when assessing

an English learner also deals with another issue.

"Authentic assessment should involve mediation for English
learners" (Olson, 2007, p. 123). One way to scaffold

instruction for an ELL involves the use of word walls
(Escamilla, 1999). By providing access to a variety of
vocabulary, the environment is more conducive for an ELL
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to pursue the development and eventual proficiency in all

domains of the English language (Flores, 2009) . In a
classroom with English learners, the instructor should act
as a facilitator, where guidance is provided so the

student can learn and grow (Freire & Macedo, 1987).

Standardized testing, in the form of multiple-choice

structure questions, can also pose a challenge regarding
the issue of fairness for English learners and authentic

assessment. For example, multiple-choice assessments that

are administered to ELLs can be viewed as being unfair

(Olson, 2007). Subsequently, while English learners are
expected to take these high stakes exams, more research is

needed to reflect the effectiveness of these evaluative
measures with this pupil population (Genesee et al. 2006).

Grading

Why is grading considered an issue or difficulty when
looking at authentic assessment for English learners? The
answer can be summed up with this statement, "Close

monitoring is critical to adjust academic instruction to

maximize skill acquisition" (Spinelli, 2008, p. 111). This
can be done to benefit both student and teacher. Faltis

(2006) promotes the idea of having pupil and instructor
partake in a mutual collaboration when selecting work
samples for an English learner's portfolio.
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This notion of joint partnership between student and

teacher can also be linked with the point about grading
and closely monitoring an ELLs growth (Spinelli, 2008). A

portfolio can serve as an excellent tool for monitoring
the progress and learning goals of English learners

(Gottlieb & Nguyen, 2007). These measures must prove

rather practical for the instructor to implement and it
should be useful for the English learners (Faltis, 2006).
In essence, authentic assessment should be well

articulated and manageable for both the students and the

teachers (Gottlieb & Nguyen, 2007).
Conclusion

After completing this literature review on the

assessment of English learners, a clear notion emanates

promoting the need to implement some type of authentic
evaluation. Relevant research was examined concerning the
reading, writing, and oral language domains. Moreover, one
can discern the importance CELDT has on the assessment of

English learners. In terms of testing accommodations for

an ELL, there is a strong evidence for subsequent
inquiries. Finally, it is unequivocally imperative to

consider the issues of grading, purpose, and fairness when

contemplating a meaningful form of authentic assessment.
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CHAPTER THREE
DESIGN OF AUTHENTIC ASSESSMENT
Introduction

After conducting the previous literature review, it

is imperative to create several forms of actual authentic
assessment for English learners. This chapter will present
two rubrics. One deals with persuasive writing, while

another involves oral language evaluation. Further, two
mediated structures will be presented and described. One
involves the plot sequence in reading, and another deals

with the concept of fact and opinion in reading.

These examples of authentic assessment will make a

firm attempt to provide English learners with
opportunities to demonstrate growth in ELD (English
Language Development). This type of authentic evaluation

is in contrast to the current standardized testing many
students are subjected to. As. an elementary teacher, I

have noticed a large amount of emphasis given to

standardized assessment for all students, including
English learners. Moreover, English learners lack the

exposure to authentic evaluation.
All four of the authentic measures are aligned to ELD

standards, and they are geared towards the assessment of
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English learners in fifth grade. In this chapter, I will
present two personally created rubrics and mediated
structures, including a detailed explanation of the

various components found within each authentic assessment.

Table 1. Persuasive Writing Rubric: Grade 5 (Early

Advanced Level) English Learners
Criteria

4

Content

Student's
gives a
clear,
coherent
topic
supported
with plenty
of meaningful
details.
It includes a
compelling
opening,
informative
middle, and a
satisfying
ending.
Student
displays
passion about
the topic.
Paper
provides
author's
opinions.
The words
used are
varied,
vivid, and
vibrant
throughout
the essay.
Most
sentences are
clear,
complete, and
of varying
lengths.

Organization

Voice & Tone

Word Choice

Sentence
Structure

3

2

1

Students give Student gives
Student's
an unclear
gives a clear a topic with
topic with
topic
some
irrelevant
irrelevant
supported
details.
with some
details.
meaningful
details.

It contains
an adequate
beginning,
middle, and
ending.

Student cares
about the
topic. Paper
needs more of
the author's
opinions.

The words
used are
varied and
vivid in some
parts of the.
essay.

It has a
beginning,
middle and
ending. All
three parts
are not
cohesive.
Student is
indifferent
about the
topic. Paper
needs a lot
more of the
author's
opinions.
The words
lack some
variety or
vividness. A
few words are
confusing.

Some
A few
sentences are sentences are
clear,
clear,
complete, and complete and
varying
varying
lengths.
lengths.
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It is missing
a beginning,
middle or
end. There is
no sense of
structure.

Student does
not really
care about
the topic.
Paper lacks
any of the
author's
opinions.
The words are
very
repetitive.
Some words
are
perplexing.

The paper
lacks clear
and complete
sentences.

Criteria

4

3

2

1

Numerous
There are
Students use
Student's
conventions
some
correct
uses correct
convention
errors make
grammar,
conventions.
the paper
spelling, and There are few errors, which
errors.
can distract difficult to
punctuation.
the reader.
read.
ELD Standard: Student independently writes a persuasive letter with
relevant evidence.
Conventions

Persuasive Writing Rubric
An Overview

In fifth grade, students are expected to write
multi-paragraph essays. One of the writing genres deals

with persuasive writing. It is consequential for English
learners to develop into excellent writers. Hopefully,
this rubric (See Table 1) can serve as a resourceful tool

to increase the rigor in writing. Considering my
experience with fifth grade English learners, I included
six key components, which are integral for students to

demonstrate competency in the area of writing. These six
categories will be addressed in detail.

Content
This category is geared towards assessing the
effectiveness of providing a clear, coherent topic with an

abundant amount of relevant evidence. If the English

learner demonstrates these supporting details, he/she will
earn the maximum score of a four. The score can decrease
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to a three if the ELL needs to provide more meaningful
details. Further, the score of a two indicates the English

learner has a topic, but is lacking relevant details. An
ELL receives the lowest score of one by having an unclear
topic and irrelevant evidence.

By evaluating an English learner's writing with the
category of content, one can highlight several pertinent

implications. First, the ELL will understand the
importance of not only providing the topic, but also doing
this in a clear and coherent manner. This precise topic

affords the structure a better opportunity to maintain a
keen focus throughout the persuasive essay. In addition,
the clear topic increases the likelihood a reader will

comprehend the position taken by the writer.
Second, the English learner will become more aware of
the paramount nature entailed by supporting the topic with

relevant evidence. The details must exhibit a sense of
conveying meaning to the topic. Further, by having

relevant points that support the topic, the ELL encourages
the reader to make connections and enhance the overall

comprehension of the paper.

Third, the category of content demands the English
learner to be more cognizant of how the clear topic and
relevant evidence are strongly intertwined. In other
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words, you need the paper to demonstrate a strong content.
The notion of this mutual importance is something an ELL

needs to comprehend. This will undoubtedly assist the
English learner to master this standard and eventually

move towards becoming a proficient writer.

Organization
Organization is a key component of this persuasive

writing rubric to gauge an English learner using authentic
assessment. This area will evaluate the ELL in terms of
conveying meaningful content within a three-part essay.

In order to attain the highest score, the student

must present a compelling introduction. The opening should
truly grasp the reader's attention, drawing interest to
the topic being addressed throughout the paper. Further,
the beginning paragraph definitely must briefly mention

some key points related to the material, which will be
covered in the subsequent paragraphs.

While the opening is obviously essential, the middle
parts (or body) should display cohesive paragraphs

providing information. In addition, the English learner

must include feelings and opinions in a relevant manner
connected with the sub-topics being discussed. Hence, a

well-organized middle portion of the written paper will

undoubtedly demonstrate the English learner's adequate
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development towards producing an excellent
*

persuasive

essay.

After the ELL has written an intriguing introduction
and meaningful middle, he/she must focus on creating a

fruitful ending. This conclusion should clearly restate

imperative details related to the topics expressed
throughout the essay. By reiterating key elements, the

English learner reminds the reader of the purpose for
composing this persuasive document. Thus, by writing an

enticing introduction, well-structured middle, and a

successful conclusion, the ELL will understand the
paramount nature of organization.

Voice and Tone

In the section of voice and tone, the English learner
will be evaluated regarding the amount of caring displayed

towards the topic being covered. The essay should
demonstrate passion, which the reader can ascertain it
absolutely exists throughout the paper. How can the reader
actually gauge whether the writer (English learner) cares

about the topic?
A writer's voice is a fundamental component of

creating a splendid composition. The manner a persuasive
essay flows demonstrates a certain voice communicated by.
the writer. In addition, the English learner can express
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his/her opinions strategically in different parts of the

essay. By providing details of certain feelings, the ELL

augments the likelihood of producing communication with a
lucid voice. Further, this precise message can exhibit a

high level of caring towards the topic by making
connections to his/her real life. By relating to actual
personal experience, an English learner's voice is

definitely depicted with a larger amount of passion.

Hence, it is extremely necessary for an ELL to understand
the imperative nature of voice and tone when writing this

persuasive essay.

Word Choice
Word choice is a pertinent area, which can greatly
elevate the reader's interest of a persuasive essay. An
English learner should understand the expectations of
utilizing words with the firm sense of variety, vividness,

and vibrancy.

Variety entails the notion a student should employ
different words or synonyms. For instance, if the English

learner mentions a particular field trip was fun in one
sentence, he/she can state it were entertaining or even
thrilling in another sentence. By using synonyms, the

writer exhibits a strong desire to enhance the overall
quality of this persuasive paper.
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While variety pertains to the use of synonyms, vivid
words deal with the idea of using clear and precise terms.
The ELL should make an attempt to employ vivid words

describing something accurately, leaving little doubt or
confusion. When writing about a family trip to a local

store, for example, the English learner can say they went

shopping at a nearby grocery store. By using the term

grocery, the student clearly states the shopping venue.

Why are vibrant words crucial to the effectiveness of
a persuasive essay? While variety and vivid terms add

flavor to writing, vibrant words provide a certain extra
positive feeling. For instance, an English learner can use

a variety of terms to describe an above average
performance, such as outstanding and excellent. But, if
the student wants to express this same task accomplishment

with a vibrant word, he/she can call it dynamic or
phenomenal. Vibrant words should only be used sparingly,
due to their strong connotation.

Sentence Structure
Sentence structure is another critical section, which
expects students to write complete and clear sentences

with a variety of lengths. The statements written by the
English learner should communicate a coherent message. A

sense of clarity is what a student will strive to
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accomplish. This can only enhance the effectiveness of the

overall message of the written sample. In addition, the
sentences must display grammatically correct format.

Further, the ELL can earn a higher score on this

assignment by employing variety of sentence lengths. In

other words, some can be short, while others can be

longer.
Conventions
Conventions will serve to assess the English

learner's writing in terms of using correct grammar,
spelling, and punctuation. As previously mentioned,
grammar structure is essential to communicate a clear

message. While students are not necessarily expected to
write every word correctly, spelling is still considered
as an important component. If the written work contains
many spelling errors, for instance, the reader might find

it difficult to understand the message. Moreover, the same
logic can be applied to the importance of punctuation and

capitalization.
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Table 2. Oral Presentation Rubric: Grade 5 (Early Advanced

Level.) English Learners
Criteria

4

Student
displays
information in
logical,
intriguing
sequence,
which audience
the can
follow.
Subject Matter Students show
full knowledge
of the topic
and goes into
deeper
elaboration.
Student's
Visual Aids
visual aids
fully
reinforce and
augment the
presentation.

Organization

Eye Contact

3

2

1

Audience
Student
■ Student
cannot
presents
presents
information in information in
understand
a logical
some sequence, presentation
but the
sequence,
due to lack of
which the
audience has sequence with
the
audience can
difficulty
follow.
following.
information.
A student
Student shows
shows little
some grasp of
to no
knowledge
knowledge
related to the
topic.
regarding the
topic.
Student's
Student's
visual aids
visual aids
are unrelated
sometimes
to the
reinforce the
presentation. presentation
or lack
purpose.
Students
Students
Student
rarely show
maintains some occasionally
maintain eye
eye contact
eye contact
with the
contact with
with the
audience.
audience.
the audience.
The speech has The speech has The speech has
many errors.
several
a few errors.
errors.

Student shows
full knowledge
of the topic,
but lacks
deeper
elaboration.
Student's
visual aids
often
reinforce the
presentation.

Student
maintains
frequent eye
contact with
the audience.
Mechanics
The speech has
no misspelling
or grammar
errors.
Articulation Student speaks Student speaks The student's Student lacks
a clear voice
voice is
in a clear
in a clear
and correct
voice with
sometimes
voice with
correct
unclear.
pronunciation.
precise
pronunciation. pronunciation.
ELD Standard: Student recognizes appropriate ways of speaking that
vary according to the purpose, audience, and subject matter.

Oral Presentation Rubric
An Overview

Public speaking in many elementary classrooms is

sometimes left out. This oral presentation rubric (See
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Table 2) can encourage students to demonstrate progress

with ELD in an oral manner. Further, by being graded with
such a demanding rubric, students have the opportunity to

deepen the understanding of a topic or concept. All six of
the following categories are necessary to gauge the

English learners' ability to speak in a public forum.

Organization
When an ELL articulates a speech, he/she should be

completely aware of the criteria being used to assess this
particular oral language task. One of these evaluative

areas deals with the organization of the speech. In order
to earn a high score in this section, the English learner

must orally present information in a logical and
intriguing manner. When the student gives the speech in a

meaningful and sequential manner, the audience can follow
the oral presentation in an easier matter.

Why is it critical for an oral presentation to
exhibit a logical sequence? This can be answered in three
parts. First, by presenting information in a consequential

order, the English learner displays a strong sense of
structure. Second, following a sequence tends to grab and

maintain the audience's attention throughout the speech.

Third, a strong tendency of organization can help the ELL
to sustain focus with the topic being addressed.
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Subject Matter
While organization deals with the structure of the
English learner's speech, subject matter serves to

evaluate the ability student demonstrates in terms of

knowledge about a specific topic. If the student exhibits

complete knowledge of the topic and elaborates more in
detail, he/she can attain an optimal score for this area.

When an ELL displays expertise regarding the topic,

it certainly indicates the student spent a lot of time

planning. By increasing the amount of preparation given to
the speech, the English learner further develops the

wisdom concerning the topic under discussion. In addition,

it is imperative for the oral presentation to demonstrate
some form of amplification with the topic. The speech

should incorporate some type of detailed explanation,
which can highlight the ELL's sense of elaboration.
Visual Aids
Visual aids are truly of great magnitude to the

overall success of an oral presentation given by an ELL. v
By incorporating a variety of visuals aids to reinforce
and support the topic, the English learner provides the

audience with some tangible links to make meaningful
connections with prior learning or knowledge. These

55

correlations can enhance the audience's understanding of
the ELL's oral presentation.
How can meaningful connections to visual aids

actually augment the audience's comprehension of an
English learner's speech? If an ELL shows a photograph or
picture of a government building when discussing a state
capital, for instance, this can trigger an audience member

to recall a recent family trip to the local city court.
Further, another audience member can make an association

with a past speech given by a politician.
Eye Contact

In terms of eye contact, the English learner should
definitely be cognizant about maintaining physical
attachment with the audience. The student does not have to

necessarily stare at the audience every single second of
the speech. However, it is a great idea for the English

learner to glance at the audience during different moments
of this oral language task.
By showing an adequate level of eye contact, the ELL
clearly exhibits the importance of nonverbal

communication. In addition, the audience might not lose

interest if the speaker is looking to establish and
sustain a rapport with the audience, which can heighten
the success of the oral language performance.
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Mechanics
Why are mechanics essential in assessing a speech?

The spelling of a visual aid can be imperative for the

audience's overall grasp of the oral presentation. Also,
grammar usage is essential for both the oral and written
aspects of the English learner's speech. For instance, if
the student refers to a female character with a male

connotation, the audience might find it rather difficult
to comprehend the message due to the gender confusion.
Grammar is a pertinent component of the way an ELL

expresses material depicted in a visual aid.

Imagine an English learner gives a speech about
prairie dogs. In trying to highlight important details

about this topic, the ELL creates a poster with the title
of medal. While the spelling might seem quite acceptable,
the audience realizes it should be written as meadow,

having to do with grassland. Hence, spelling can be

crucial to a visual aid of an oral presentation.

Articulation
Another key element of assessing the oral language

presentation deals with articulation. In this specific
area, an English learner is expected to communicate using

a clear voice throughout the speech. Moreover, he/she must

demonstrate a strong command of an articulate
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pronunciation, which includes the use of precise and

correct terminology describing distinct ideas.
Why is a clear utterance another essential component

of this oral presentation rubric? When presenting a speech
to the class, the English learner is expected to enunciate
words in a coherent manner for the audience to understand.

Also, by exhibiting a strong sense of oral fluency, the
ELL can convey the intended message in a more rational and

eloquent manner.
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J

ELD Standard: Students will identify main conflict in the plot and
its resolution.

Figure 1. Plot/Sequence: Grade 5 (Early Advanced Leveli)
English Learners
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Mediated Structure of Plot/Sequence

An Overview

When fifth grade students participate in a reading

comprehension task, sometimes they find it rather
challenging. One way to augment the students'
understanding of a passage or story is to complete a plot

sequence mediated structure (See Figure 1). This form of
authentic assessment can be used in a variety of texts,

including anthologies, short stories, and chapters books.

Reflecting on prior teaching experience in fifth grade, I
realize this tool can serve to enhance the reading

comprehension of a fifth grade student. The five
categories of this mediated structure will be addressed in

a more specified manner in the following paragraphs.
Exposition

As the first component of this plot/sequence mediated
structure, exposition serves as a way to introduce the
characters and setting of a particular story or text. When

describing the characters, it is essential for an English
learner to provide a brief account. This description

should highlight some key feelings or attitudes about the
characters involved. In addition, the ELL is expected to
give an adequate description of a setting, which includes

providing a visual representation of the environment.
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Further, the English learner should connect the importance

of a setting with the characters of the story.
Rising Action

After writing about the exposition, the English

learner would deal with the elements of rising action.
Here, the student will review the central part of a story,
where the main conflict will begin and develop. Further,
the problem in the story can trigger action, which will

undoubtedly involve the characters. Another imperative

aspect of rising action revolves around the notion of

protagonist and antagonist. It is paramount for an English
learner to understand the significance of these two types

of characters and their importance to the overall plot of
a story.

Climax
Once the plot develops thoroughly within a story or
text, the sequence of events will lead to the climax. In

this section of the plot, an English learner is expected

to demonstrate a clear understanding with the idea of a

conflict reaching its peak. In other words, the student

must comprehend the notion of a climax as a culmination of
events, which inevitably leads to the greatest point of

tension relating to a conflict.
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Falling Action
The component following a climax refers to the

falling action of a plot. In this fourth sequence, an
English learner must be able to identify an event
I-

resulting from the climax. Subsequently, the ELL should
provide some details relating to the effect on some

characters, which can be traced directly to the climax’.
Depending on the story read by the student, the falling

action can include more or less information.

Resolution
After the English learner can adequately identify, the
first four components of the plot, it is necessary for the

student to provide a satisfying understanding of the
conclusion. This can include some form of unraveling of
I

the plot/sequence. One way an English learner can

accomplish this task is to write a few concise words that
basically sum up the central events of the story. Further,
the English learner can provide a splendid awareness of
the resolution by highlighting key features of the

characters in connection with the overall plot.

Table 3. Fact/Opinion: Grade 5 (Early Advanced Level)

English Learners
Facts are objective (they can be proven). Opinions are
subjective (they express a preference).
Use a chart to identify 2 facts & 2 opinions from a story or
text. Also, provide a brief explanation for each fact &
opinion.

DIRECT QUOTES FROM A
STORY OR TEXT

EXPLANATION OF FACT OR
OPINION

F
A
C
T
S

0
P
I
N
I
0
N
S
ELD standard: Student will distinguish examples of facts and opinions.

Mediated Structure of Fact and Opinion
An Overview

Both facts and opinions are very essential for

English learners in reading. Being able, to distinguish
between the two is truly a valuable skill for fifth
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graders to master. In using this mediated structure (See
Table 3), students are afforded the opportunity to make

reading more meaningful. In addition, they can view facts
and opinions presented in a variety of academic texts,

such as science, social studies, and language arts.
Moreover, this form of authentic assessment is different

than the standardized testing, which many fifth graders
are accustomed to do on a regular basis. The following

paragraphs will deal with facts, opinions, direct quotes,
and the need for students to provide an explanation.

Facts

Why is it essential for the English learner to
correctly identify a fact from a story or text? This

question can be answered in three ways. First, the

awareness of a fact can augment the knowledge and overall

comprehension in reading for an ELL student. Second, when
an ELL student adequately recognizes a fact, he/she can

enhance the appreciation of historical information, which
can relate to a story or text being read. Third, the

understanding of what a fact entails can provide the
English learner with a valuable tool to read and

comprehend material outside the classroom, including
magazines, online articles, and even television

commercials. By making the learning of fact and opinion a
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connection to daily life outside of school, the English

learner can view this task as a truly meaningful skill.
Opinions

An English learner will be exposed to a variety of

opinions in a story or text. The understanding of what
constitutes an opinion is an invaluable skill for the
English learner to develop and master. With this important

skill at his/her disposal, the ELL can better

differentiate between an opinion and fact. In performing
this task in a successful manner, • the English learner will

display an uncanny ability to associate and comprehend the
significance of an opinion within a text or story.

How can an English learner heighten the ability to
identify an opinion within a text or story? An ELL can

benefit by being given some concrete examples or key words
signaling the occurrence of an opinion. For instance, the
instructor can provide a list of vital terms, which can

signify an opinion. Some of these essential words can
include believe, think, recommend, prefer, and support.
Other terms could serve as a viable signal of an actual

opinion, including greatest, most, better, and favorite.
Direct Quotes

Why are direct quotes essential for this particular

rubric? By locating and writing a direct quote from a
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story or text, the English learner demonstrates a firm

understanding on the difference between a fact and

opinion. In addition, the English learners are not asked

to think about a fact or opinion on their own. Further,
when the teacher assesses this reading enhancement
activity, he/she can trace the direct quote to a specific
story or text.

Should English learners be expected to write the
direct quotes of a fact and opinion in a certain manner?
The response is a resounding affirmative. Students will be

taught a standard citation format. In this type of
structure, an instructor can demand the English learners

to write the direct quote by including the specific page
number and the use of quotations. Students should be given
clear expectations to follow in completing a reading

assignment. Thus, it is vital for ELLs to employ a
standard citation format when writing opinions and facts

as direct quotes.
Explanation

While identifying a direct quote about a fact or
opinion is eminent, the English learner must also provide

a brief written account. This explanation gives the

student an opportunity to provide the keen awareness of a
fact or opinion, by using his/her own words. By looking at

66

this specific part of this assignment, -the instructor can

better gauge the student's understanding of facts or
opinions. Moreover, this student's explanation can yield
the teacher with valuable insight regarding the English

learners thinking. This teacher enlightenment can be used
to make any necessary adjustments, when dealing with the

English learners (with future fact and opinion lessons).
The development of these four authentic assessments
for English Language Learners not only gives them visible

goals to set, but also provides the teacher with explicit
elements to develop as well as assess in the children
across time. Children need to engage in authentic uses of
the second language in order to develop, expand, and grow

as speakers, readers, and writers of academic English.
These four authentic assessments are prototypes for

developing others that will capture the growth of each

student with the goal of the potential in sight.
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CHAPTER FOUR
SUMMARY AND IMPLICATIONS
Three ardent reasons definitely provoked my desire to

begin and become fully involved with this particular

project. All three motives are connected to the employment
that I hold at an elementary site. First, one of the

current job duties consists of important paperwork dealing
with all English learners at our school. Second, another
responsibility rests with being the test site coordinator.

Third, my significant amount of experience with English

learners has inspired a relatively strong desire to create

authentic assessments.
The literature review heightened my overall awareness

with the immense importance of evaluating English lea,rners
in the areas of writing, oral language, and reading. In
the following paragraphs, these three components will be •

briefly revisited. Several key points shall be discussed
in a rather concise manner.

Besides encouraging the notion of expressing a voice,

English learners can also definitely harness a strong
literacy awareness in regards to their writing. Research

clearly supports the idea of having an ELL partake in

significant written evaluative tasks. In addition, writing
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for English learners can be viewed as a process, which

definitely occurs over a period of time. This development
in writing must be championed by the instructors as well

as the students.
Oral language is another essential aspect of
assessment for English learners. The research depicts oral

language as a way of having these students interact in

meaningful and active engagement. Further, it is
substantial for English learners to have the opportunity
to strengthen their oral language skills, which could
promote a higher level of academic achievement in all

learning settings. The research also supports the notion
of including oral language in a well-structured literacy

program with elevated expectations. This rigorous
educational environment can foster the English learner to
attain success with the daunting task of acquiring a new

language.

In terms of reading assessment for English learners,
the literature review focused on several key points,

including background knowledge, comprehension, and the use
of cognates. Further, background knowledge is an area
where an ELL needs the chance to develop. When students
demonstrate adequate success with background knowledge in

evaluative measures, this can lead to an augmented growth
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with reading comprehension. Moreover, research definitely

supports the notion of using native language as a tool for
English learners to amplify comprehension in English as a

second language. Additionally, the use of cognates can
serve to improve the ELL's performance on reading
assessments.
The literature also dealt with the issue of testing
and accommodations with English learners. In order to

obtain optimal results, the research contends
accommodations must address the unique needs of the

students without invalidating the test construct.
Moreover, the accommodations for English learners should

be deemed reliable and supported by scientifically based
research.
Authentic assessments were also discussed in the

literature review. Here, research outlines the importance
of exposing English learners to authentic evaluative

activities, where students can be afforded the opportunity
to exhibit their capability with academic language tasks.

A portfolio allowing a variety of authentic assessments,
for example, can provide significant information to a
teacher about the strengths of an English learner. By

gauging the ELL with a portfolio, authentic assessments
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can prove as a meaningful resource to display a precise
indication of a student's academic abilities.

Authentic Assessments: Benefits for
English Language Learners
A persuasive writing rubric was created to provide an
authentic assessment for English learners in grade five.
This evaluative measure is graded on six pertinent areas.

Content as a category assesses the effectiveness of
providing a clear, coherent topic with an abundant amount
of relevant evidence. The organization category evaluates
the ELL in terms of conveying significant content within a

well-structured, three-part essay. In the section of voice

and tone, the English learner would be evaluated regarding
the amount of caring displayed towards the topic focused

on. Word choice gauges the understanding of incorporating

words with a strong sense of variety, vividness, and
vibrancy. Sentence structure expects students to write

complete and clear sentences with a variety of lengths.
The category of conventions assesses the writing in terms

of using correct grammar, spelling, and punctuation.

Further, an oral presentation rubric was constructed
as an authentic assessment for a fifth grade ELL. This

evaluative measure is also gauged on six imperative areas.
One of these evaluative areas deals with the organization
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of a speech, where the English learner must orally present

information in a logical and intriguing manner. Subject
matter serves to evaluate the student's ability to exhibit
knowledge about a particular topic. In terms of visual
aids, the English learner should provide the audience with

some concrete links to make meaningful connections with
previous learning or knowledge. In addition, by showing an

adequate level of eye contact, the ELL can clearly exhibit
the importance of nonverbal communication. Also, the
section of mechanics serves to evaluate grammar usage

during oral and written aspects of the English learner's

speech. Finally, the articulation category assesses an

English learner in relation to communicating by using a
clear voice throughout the speech.

A mediated structure dealing with the plot was
created as another form of authentic assessment to address

literacy elements, such as plot for a fifth grade English

learner. As the first component of this plot/sequence

mediated structure, exposition serves as a way to
introduce the characters and setting of a story or text.

In rising action, the student will review the central part
of a story, where the main conflict will start. Climax is
the section of the plot where an English learner is

expected to demonstrate a precise understanding with the
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notion of a conflict reaching its peak. In the fourth

sequence dealing with falling action, an ELL must be able
to identify an event resulting from the climax. The
resolution evaluates the student's ability to provide an

adequate awareness of the conclusion.

Besides the plot assessment, a fact and opinion
mediated structure was constructed as an authentic
evaluative measure for English learners in fifth grade.
The awareness of a fact can heighten the knowledge and

overall comprehension in reading for an ELL student. Also,

when an English learner successfully recognizes a fact,

he/she can enhance the appreciation of historical
information, which can actually relate to a story or text.
Further, the understanding of what a fact entails can

provide the English learner with a valuable tool to read
and comprehend material outside the classroom. In

addition, an ELL can benefit with some concrete examples

or key words signaling the occurrence of an opinion. For

example, the instructor can provide a list of vital terms,
which can signify an opinion. Moreover, it is crucial for
ELLs to utilize a standard citation format when writing

opinions and facts as direct quotes.
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Implications

Future inquiries can shed light on the study of all
three domains (oral language, reading, and writing) to
supplement the assessment of English learners. While the
effectiveness of the CELDT might provide some clarity in

properly assessing English learners, more research would
definitely yield beneficial data to help gauge their
appropriate proficiency. Testing accommodations also need

further studies, which serve to provide teachers and

students with proven effective strategies. This can
include careful and systematic reviews to equip educators
of ELLs to have access to current and practical research.

In addition, future investigations may provide valuable
insight concerning the prominent role of authentic
evaluation for English learners.
How can this project serve as an inspiration for

current and future educators of English learners? This
question merits two responses. First, the authentic
assessment examples can trigger a colleague to create
additional mediated structures across other subject areas.
These organizational tools can be linked to assist

teachers with aligning authentic evaluative measures to
content standards. Second, the rubrics can be duplicated

in a manner to suit the teacher's important need to
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document students' growth in writing and oral language. By

utilizing the persuasive writing rubric created in this
project, for instance, an instructor can track the
development of his/her English learners in a meaningful

manner. This way of monitoring the progress in writing can

definitely provide teachers to evaluate ELLs with an
authentic assessment tool.

How was this project a worthwhile undertaking? The

literature review confirmed the huge importance of
exposing English learners to a variety of assessments,

which deal with oral language, reading, and writing. In
addition, creating actual authentic evaluative measures
proved extremely meaningful. It forced me to cautiously

consider the various aspects English learners encounter

when developing proficiency in a second language. ELLs are
assigned the challenging and rewarding task of acquiring

another language. By attaining proficiency in English and
maintaining the skills in their native language, students

have the opportunity to embrace the powerful idea of being

bilingual.
What will this project provoke in the near future?
Given the strong likelihood my current position will be

eliminated due to the budget crisis our school and
district deals with, this project has ignited a profound
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level of pondering in regards to gauging English learners
in reading, writing, and oral language. It is highly
possible I will return to a fifth grade class. The rubrics
and mediated structures created for this project can be

implemented in the upcoming school year. Hence, while this
project can serve as an inspiration for other educators of
English learners, it will undoubtedly prove meaningful in

my near future teaching endeavors.
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